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Context 
Ofsted Dashboard - strengths in 2015: 
· KS2 value added was broadly average or above in all subjects.
· Disadvantaged KS1 pupils had an average point score equal to or above the national score for other pupils in writing.
· The proportion of Year 1 pupils that met the expected standard in phonics was above the National Average (NA).
Ofsted Dashboard – weaknesses in 2015: 
· KS2 value added was significantly below average and in the lowest 10% in reading for the group(s): SEN without EHC/statement.
· At least twice, KS2 expected progress (or more than expected progress) from starting points for disadvantaged pupils was well below other pupils nationally in reading, writing & mathematics.
Ofsted Dashboard KS2
· In reading, Expected Progress (EP) figures were close to NA, but more than EP figures were below.
· In writing, EP figures were close to or above NA, but more than EP were below.
· In maths, EP and more than EP figures were close to or above NA.
· There was a mixed picture when comparing the school/national gaps in progress between disadvantaged pupils and others. 
· Value Added (VA) figures had generally improved in 2015 compared with 2014 and 2013, especially in maths.
Ofsted Dashboard KS1
· Average Point Scores (APS) were generally better in 2015 than in previous years.
· The gap between disadvantaged pupils and national (other) was not significant except for writing, where they were at or above other pupils nationally.
· The % attaining L2b+ was close to NA, but the % attaining L3+ was below in all subjects. Disadvantaged pupils attained better than others, except in L3+ maths. KS1 Threshold % were generally better than in previous years.
· Absence figures were generally higher than NA.
Ofsted Dashboard School Context
· Prior attainment in Ys 3-6 was below NA.
· The % of pupils eligible for fsm and with SEN are higher than NA.

RAISEonline 2015 (additional detail cf Ofsted Dashboard)
· Riverview is a larger primary school than NA, with fewer girls, many more fsm pupils, more from ethnic minorities, more requiring SEN support, and a higher deprivation indicator and less stability than NA.
· The prior attainment of the current Y6 is slightly above NA.
· The EYFS Profile shows that the school’s figures are lower than NA in all areas.
· In 2015 the % of pupils attaining the expected phonics standard was higher than NA for the first time in 3 years and across all groups (although this was not true at the end of Y2).
· The % of pupils attaining or surpassing each level in each subject at KS1was not significantly different to NA.
· Attainment at KS1 across all subjects when measured by APS was not significantly different to NA (whereas it had been significantly negative in 2011, 2013 and 2014).
· Attainment at KS2 across all levels was not significantly different to NA except for reading L4b+ and EPGS L4+ and L4b+.
· APS: 2015 is the first year in the last 5 when none of the KS2 subjects have been significantly negative compared with NA.
· Value-added KS1-KS2: 2015 is the first year in the last 5 when none of the KS2 subjects have been significantly negative compared with NA when measured by APS. NB VA for maths was significantly positive. Only reading for the 7 pupils who received SEN support was negative.
· EP/more than EP Reading: figures were close to NA, but, for disadvantaged pupils, they were lower.
· EP/more than EP Writing: figures were close to or higher than NA, but, for disadvantaged pupils, they were close to or lower.
· EP/more than EP Maths: figures were close to or higher than NA, but, for disadvantaged pupils, they were lower.
· All (4) pupils from the higher prior attainment band made EP in all subjects, and 80% (4) pupils who attained L3 in maths at KS1 made more than EP (cf 34% NA).
· Closing the gap trends for more than EP were significantly lower for disadvantaged pupils from some of the starting points in each of the subjects.
Overall
Overall the historical attainment and progress data suggest that:
· There was a general improvement in 2015 compared with previous years with most figures close to NA.
· Pupils enter the school with lower starting points than NA and some cohorts are not yet close to NA by the end of KS1.
· At KS2, both attainment and progress data, including VA, were close to NA (with a few exceptions).
· Disadvantaged pupils’ progress data was lower than NA in KS1-2, especially in reading and more than EP.
· Absence data is higher than NA.
· Pupils with higher prior attainment made good progress in 2015.

Report
	Activity
	
Outcomes  


	Review of self evaluation, school development plan and other key documents.
	
The school has chosen a simple, clear format for school developmet plans, which follow the Ofsted areas. All of the plans are in place and cover the fundamental areas for improvement as identified from the historical data.  Actions and impact statements are expressed simply and clearly. It is clear that progress is being measured eg on pupil outcomes and attendance, and is being reported to the governors. However there is no place on the plans to record interim progress towards the targets or evaluation of success. The SEF is also simple and clear and the school has an accurate picture of its strengths and weaknesses. School priorities are clearly expressed, and are derived from the SEF and from analysis of the Ofsted Data Dashboard and RAISEonline. Tremendous work has been done on creating and implementing new and more rigorous policies and procedures eg on punctuality and attendance, behaviour, developmental marking, pupil data tracking and assessment (without levels), an experienced based curriculum, PSHE, SEND and reading for pleasure. All of these are fundamental to school improvement. All changes are supported by carefully planned training and support, either from within the school or external. Governors are fully supporting and funding the changes eg NAHT Aspire program, SPTO tracking program, Read Write Inc programme, standardised testing, experiences fund, I-Pads, 3rd Space, speech and language support and extra-curricular support through Commando Joe
Recommendation: Interim progress reports might be added to the development plans so that everyone is clear about current progress, what has been completed, what still needs to be done and whether interventions are needed to achieve targets. Such evidence should be written once only and used whenever and wherever appropriate. School leaders and governors need to be checking progress on development plans regularly to ensure they are being implemented consistently and evaluated.

Clearly a new culture is being created in the school. This is expressed in every aspect of the school's work, from the children's behaviour to the monitoring of classroom practice. Although it may be testing the stamina of staff, aspirations and expectations are high, and there is a great sense purpose and optimism in the school. Parents interviewed at the school gate testified to the improved educational experience that their children had been receiving over the last year. Leadership throughout the school is very impressive. Senior and middle leaders are working as one under the quietly inspirational leadership of the Head. All documentation is thorough and well presented.

School leaders undertake learning walks and record lessons learned in a diary. They work alongside teachers where necessary to model good practice, and middle leaders lead coaching sessions several times a week. Teachers are given the opportunity to practise and master the skills demonstrated before moving on. Several teachers have benefited from the Outstanding Teacher and Embedding Good Practice programmes. Pupils’ work is examined in a weekly book trawl with a specific focus across the school. The books of 3 pupils from each class are usually selected randomly. Senior and middle leaders meet weekly to discuss teaching, learning and pupil welfare. The head manages the performance of all senior and middle leaders and records progress towards targets systematically.
Recommendation: Senior leaders have had to focus on developing and implementing new systems. Hopefully the hard work on development has now been done, and the focus will be on ensuring consistent development across the school. This will reinforce the determination of SLT to focus their time and energies on supporting staff in the classroom to ensure that the very best practice is evidenced in the classroom, and that pupil outcomes are maximised. Learning walks should also be undertaken at least weekly by each member of the SLT and middle leaders, and lessons learned must be acted on.


	
Observations of teaching and learning including sampling of pupils’ work and discussions with pupils.

	
Key Stage 1
Most of the KS1 team of 4 teachers were new to the school in Sept 15 (including 2 NQTs). 
Across KS1 the quality of teaching was varied with some good, some RI and some inadequate. This means that the learning experience for pupils and expectations of progress was not consistent. Most teachers had a good understanding of pupils' needs, ability and next steps, and worked diligently to evaluate day-to-day learning. Children generally understood learning objectives and marking - 'pink for think' and 'green for good'. They were given time to evaluate their own learning and respond to marking. This process was established in all classes, but in some, it was more effectively applied to inform future teaching and learning. The best teaching built on prior learning by reviewing knowledge and skills and referring to previously taught literacy and mathematical concepts - reinforcing grammar, vocabulary, spelling and calculation skills. Some teachers used praise, encouragement and language for learning well to motivate and enthuse pupils. However, occasionally teachers confused pupils when instructions or modelling were not clearly explained. Skilled TAs supported the learning of individuals and groups, and did this well in a range of activities.
RWI (Read, Write Inc) provides a structured daily reading and writing session across Year 1 and most of Year 2. The well-informed school Reading Leader is specifically trained in RWI and oversees the programme. She carefully monitors the delivery of teaching sessions, has a good grasp of how well the programme is applied and of the weaknesses that need to be addressed. There is convincing progress evidence to show the positive impact RWI is having on literacy standards. Y1 phonic test results for 2015 were 82% and KS1 progress in reading and writing is improving more rapidly. A range of banded reading books are also used to extend comprehension, support guided reading and address some of the gaps in the RWI phonetic scheme. Children who may be falling behind in any aspect of reading or writing are quickly identified for 1-1 targeted interventions that are implemented and reviewed after 2 weeks, ensuring maximum impact. The RWI scheme is also supplemented with 'Big Write' on Fridays to give children opportunities to write at length and extend creative writing skills.	Comment by Karen Matthews: This should read  84% 
Evidence in books showed that most children are working within ARE of the new programmes of study and internal data suggested more children will be exceeding ARE by the end of the year. Differentiation and challenge for the more able was not always clear. There were consistently high expectations of handwriting and presentation and children take pride in their work.
Behaviour for learning was excellent. Pupils generally listened carefully, responded appropriately and showed respect. This was evident in active sessions with 'Commando Joe' as well as calm circle time, interactive topic, maths and RWI. Children were eager to learn and do their best.
The KS1 Leader is new to post (Sept 15) and is working closely with other middle and senior leaders to enhance her leadership skills, gather monitoring evidence and oversee progress across the key stage. Book scrutiny meetings are held every Monday with a different focus each week. She was aware of how the learning environment could be developed in order to provide a wider range of opportunities that would better support the transition from EYFS to Y1 and develop independence.

Key Stage 2

In lessons where teaching and learning are Good or Outstanding, pupil behaviour was impressive. The simple ‘hands up’ technique for gaining the attention of pupils was very effective in small class groups and in whole school assemblies. Pupils were fully engaged, applied themselves conscientiously to tasks and were keen to do their best. The work was pitched at a level that was achievable for most within the group if they work hard and tried their best; it challenged their thinking and enhanced progress. One pupil stated, ‘Maths is hard but challenge is good. It helps you to learn.” Work was clearly differentiated to ensure adequate challenge. Pupils persevered well in most lessons, even when they found tasks difficult. 

Books were marked with supportive comments and clear next steps for learning. Pupil response to next step marking was strong and had an impact on progress. Most teachers modelled work effectively to help scaffold pupils’ learning. They used their good subject knowledge to engage and interest the pupils. Pupils found the tasks interesting, engaging and enjoyable in most lessons. This was most noticeable when the pupils could see a clear motive for the task eg some very effective interviews by Y6 pupils of Y2s before writing a story for them. Pupils took a pride in their work and in most classes presentation in books was of a high standard. Pupils spoke positively about their reading and the opportunities they have in school to enjoy books. In these lessons TA support was focussed around specific key tasks to support progress. Pupils used ‘Steps to Success’ to help them to self-check their work, though this was not consistent in every lesson. 
The pace of learning was good throughout most lessons and little time was wasted. Pupils clearly showed that they knew what was expected of them and settled to work very quickly. Lesson objectives were set for each lesson observed. Investigative activities, such as one looking at prime numbers, challenged pupils based on their prior achievement. A wide variety of question types were well used to get the pupils to think and pupils generally responded at length and confidently.
In lessons where teaching and learning were less than outstanding or good, work was not differentiated so that pupils could make expected progress from given baselines. Expectations of pupils at the end of KS2 were not always high enough to reach the National Standard and above, particularly in writing. Although most teachers kept careful checks on pupils’ learning and progress at different points of the lesson, there were some missed opportunities to make careful checks on learning and progress at the end of the lesson. This would have given pupils an opportunity to self-assess the quality of the work undertaken against the Steps to Success and to reflect on ways to improve their own work. Not all pupils were being given regular time to respond to marking ‘next steps’ tasks (although many took the opportunity to do this in class at the start of the day).
Pupils were being given the opportunity to carry out regular extended writing tasks across the curriculum, although sometimes these appeared too structured to allow the most able the chance to excel. Grammar, punctuation and spelling skills were being taught systematically. Opportunities to apply these skills to their extended writing and guided reading activities were less in evidence.
Recommendations 
· The school needs to continue its work supporting new and inexperienced teachers in the classroom and providing appropriate training. It might also consider further utilisation of the most expert and experienced staff, including senior staff, in the classroom to strengthen pupils’ performance, particularly in Y6.
· Increase the number of investigative activities in Maths to ensure deep understanding and learning.
· Ensure that more able pupils are challenged to become independent learners by giving them less ‘scaffolding,’ so that key concepts can be firmly embedded and rates of progress are increased.

	Discussions with Governors
	
A meeting was held with two governors, including the Chair. Several more governors were able to attend the feedback session at the end of the day. Both from the representatives present and from what they said about others, it was clear that the governors are very active and involved in supporting and challenging the school. They were able to talk about progress and outcomes, and had received training on interpreting data. They said that governors were trusted to visit classrooms on their own to "observe the environment" and they had held pupil voice sessions to listen to pupils' experiences and views. They were very keen to support the changes the new Head had made, and recognised the raised ambitions and positive culture. They said that it was now "a totally different school". One of the governors had used her professional expertise to conduct a survey of staff well-being and was preparing to talk to the GB about how to act on the results.
School gate feedback from parents and cares was very positive, with strong support in particular for the educational changes that have taken place at the school. Parents felt these changes are improving progress for their children.  Specific mention was made of the work of the Special Needs department, in particular in the area of Speech and Language. Any criticism was specific and limited. 
Recommendations
· To reflect on the balance between support and challenge: supporting the SLT on transforming the school, but questioning and evaluating the evidence to ensure progress is being made.
· To review the timing and focus of governors’ meetings and committees to ensure effectiveness and fitness for purpose.


	Discussion with middle leaders
	
Subject leaders for English and Maths have a good understanding of the key areas for development in their subject and analyse the data to ensure staff training and pupil interventions having the maximum impact. 
The leader for Maths carries out book scrutinies and checks the planning to ensure curriculum coverage. A specialist teacher for Maths works in Y6 to support those pupils at the higher levels. New tracking systems are in place and run alongside the PUMA standardised scores and Abacus Tests to monitor pupil progress. 
Interesting initiatives such as ‘ Mathletics’  and Third Space have recently been introduced to boost Maths progress and attainment. Mathletics is an online Maths program for all children, already accessed by over 300 pupils. Third Space is a system specifically aimed at disadvantaged pupils in receipt of Pupil Premium funding. It uses live tutors ‘one to one’ over a fourteen week period.

The English leader had a clear idea of the key issues for subject, using the whole school data from RAISE to identify the areas for focus. The school has been promoting a love of reading through classwork, assemblies, theme days and trips. 
There has also been a focus on boys’ writing, using a variety of whole school themes to enthuse and engage the all pupils across the school, but in particular the boys. Pupil response has been very positive and they spoke enthusiastically about theme days and trips.
The leader for English has shown great enthusiasm in providing a positive role model for all staff for the teaching of her subject and she should continue to develop her coaching and support role across the school.
Recommendation: Ensure that the new tracking systems link with standardised test scores to identify weak areas for future class teacher planning, and arrange training to develop any weak areas of teacher subject knowledge. 


	
Evaluation of current internal data 

	
A new system for tracking pupils’ progress is now in place. The Deputy Head responsible for developing it is fully committed to supporting staff to make it work. There are still some issues to resolve over the triangulation of evidence illustrating Age Related Expectations (ARE) and the results of standardised tests, but the school is taking an intelligent approach to deciding what is accurate and is planning moderation activities. Reports from the tracking system are very clear and well presented. They should help the school decide where interventions are needed. Teachers meet monthly in Achievement Teams to agree interventions for pupils who are underachieving. However current evidence suggests that a significant proportion of pupils in Year 6 are not yet achieving ARE. With only one term to go before SATs, this must be an urgent concern. The same appears to be true for Y5.
Recommendation: Governors need to discuss with the SLT what needs to be done to improve the performance of the current Y6 pupils. NB These Y6 pupils performed highly on average at KS1. Therefore more should be expected of them than was achieved by the previous Y6 cohort.






	
Use and impact of central funding

	
A report on the use and impact of Pupil Premium and funding was displayed on the school website. Although PP funding was appropriately spent, school results show that the gap in progress between disadvantaged children and others is still too wide (see evidence from RAISEonline above). An account of Sports Premium spending was also available on the school website.
Recommendation: Pupil premium reports should include analysis of the impact of funding and should cover the spending plans for 2015-16 (eg the investment in 3rd Space maths individual online tuition). The same applies to the Sports Premium report. Governors should ask for regular reports on the current progress of PP pupils so that their achievement is perceived as a priority.


	Performance of more able, SEND and other vulnerable groups

	
A meeting was held with the Inclusion Manager. She had re-written the SEND policy and published it on the school website and was reviewing the SEND Information Report. She had also led training for all staff on the new Code of Practice. Every classroom teacher now has a “master” SEND file with guidance on all SEND issues, including how to make the best use of TAs, good practice for children with dyslexia and checklists for identifying children with SEN. IEPs and EHCs are now in place and reviewed regularly and Pupil Progress meetings are held weekly. Children with SEND benefit from a 30 minute intervention each day. (NB about half of Pupil Progress children also have SEND.) A CPD package is delivered to TAs for 30 minutes weekly to keep them up to date.
The SEND department uses standardised tests to identify children and assess their progress. These are consistent with the standardised tests used throughout the school, but are more diagnostic. EYFS pupils are screened on entry to nursery and reception classes, and those in need of speech and language interventions are supported by specialists who work in school for 2 days a week. All children in KS1 and KS2 have also been screened, with targeted interventions agreed where necessary. 
It was clear that SEND practice has been completely overhauled to ensure best practice. Considerable investment has, rightly, gone into this area, especially in recruiting expert staff and training teachers and TAs. All of this investment will pay dividends in years to come as children benefit from best practice.
Recommendation: As some SEND groups have previously underperformed, governors should monitor the progress of pupils with SEND and make them a priority, alongside Pupil Premium children, to ensure that they make at least as much progress as others.

	Review of EYFS
	
The EYFS has undergone significant recent staff changes. The appointment of a new EYFS Leader and a more settled team should provide an opportunity to agree and consolidate good EY practice. The DHT has a clear view of where slippage has occurred and how things could improve. She also has a wealth of EYFS experience on which to base her evidence.
Staff work very hard to plan and deliver a range of learning opportunities for child initiated and teacher directed activities but these sometimes lack clear focus. The introduction of RWI (Read, Write Inc) as a structured literacy scheme is proving successful in developing early reading and writing skills. In Reception class children are motivated, enjoy using their knowledge of sounds and respond well to verbal and written tasks. The differentiated daily group sessions are clearly established and effective. However, opportunities for children to extend this learning in continuous provision activities were not evident. Some staff are new to the process and need further training to improve their confidence. 
Entry to Nursery is erratic with several pupils moving from other settings throughout the term. This can be difficult to manage and unsettling for the rest of the group, as new children are regularly inducted into the class. It also makes it difficult to establish consistent expectations of behaviour and routines.
Most children enter the Nursery at stages of development below that expected for their age, and some are well below ARE. Many children are particularly low in Communication & Language and the school has invested in Speech & Language specialist support to provide individual programmes and target this prime area of development from the earliest opportunity. By the time they leave Reception class, the majority of pupils have reached a good level of development, including those with EAL. This is a significant improvement on previous years - 45% GLD in 2014 compared to 69.5% GLD in 2015. The current combination of 'Tapestry' to record learning journey evidence, 'Early Excellence' to baseline EYFSP stages of development and SPTO to track progress across the school is not as clear or user friendly as it could be. The new staff team are reviewing the best way forward and hope to investigate good practice in other settings as part of this review. They are open to ideas, enthusiastic about the future and committed to improving provision in any way they can.

Recommendation: Staff need to investigate how to encourage, enhance and extend effective learning both indoors and outside. Opportunities to talk, question, problem solve, write and count occur, but the children are not clear about how to access this learning in a productive way. Routines and expectations need to be firmly established so that 'purposeful play' becomes active learning.


	Review of Safeguarding, Personal Development, Behaviour and Welfare
	
The school Business Manager presented the Single Central Record and explained how she keeps it up to date. It was exemplary. All staff were appropriately checked and trained and this was recorded with dates and initials. The CoG was also present and was able to confirm this.
No unsafe behaviour was witnessed during the day, and the school environment was similarly safe, including EYFS.
Punctuality, attendance and behaviour at school are important elements of safeguarding. The Deputy Head responsible for this area has worked tremendously hard – and effectively – to introduce and sustain rigorous procedures to minimise absence and lateness, and to improve behaviour classrooms, corridors and playgrounds. Current evidence suggests that attendance figures will be significantly better than last year (when they were significantly below national averages). Attendance is analysed in detail, including by groups, and concerns are acted on promptly. Action plans are supported by regular attendance clinics with the EWO, safe and well checks by the Family Link Worker and first day contact from the school office. Incentives are used to encourage good attendance and parents are quickly involved where there are concerns.
Behaviour was always at least good and often even better. The new Good to Be Green behaviour system is working well, with results recorded and analysed and evaluated by the D/H. SEND behaviour plans for individual pupils are in place. Staff were very vigilant when on duty, and exits from the playground at the end of breaks were disciplined and calm. Children routinely held open doors for adults and were polite and friendly at all times. Commando Joe staff reinforced the well-being culture in the school. Weekly Circle Time sessions have been introduced to deliver PSHE and further training is planned. A Respect programme, covering racism, homophobia and British Values is accessed through Burton Albion and followed up in these sessions.





Outcomes for pupils are Requires Improvement because:
· Outcomes in 2015 showed a significant improvement in many areas compared with previous years.
· Pupils read widely and often, with fluency and comprehension appropriate to their age. 

It is not yet Good because:
· Outcomes are not yet Good.
· Current tracking data shows that attainment in Years 5 and 6 for a substantial number of pupils is behind Age Related Expectations.
· The progress of some disadvantaged pupils, disabled pupils and those with special educational needs currently on roll is not close enough to that of other pupils with the same starting points. 

Personal development, behaviour and welfare is Good because:
· Pupils are confident and self-assured. They take pride in their work, their school and their appearance.  
· Pupils are punctual and prepared for lessons. They bring the right equipment and are ready to learn. 
· Pupils value their education. Few are absent or persistently absent. The attendance of pupils who have previously had exceptionally high rates of absence is showing marked and sustained improvement. 
· The school is an orderly environment. Pupils respond quickly to instructions and requests from staff, allowing lessons to flow smoothly and without interruption. Low-level disruption is rare. 
· Pupils’ good conduct reflects the school’s efforts to promote high standards. There are marked improvements in behaviour for individuals or groups with particular behavioural needs. 
· Parents, staff and pupils have no well-founded concerns about personal development, behaviour and welfare. The school’s open culture promotes all aspects of pupils’ welfare. They are safe and feel safe. They have opportunities to learn how to keep themselves safe. They enjoy learning about how to stay healthy and about emotional and mental health, safe and positive relationships and how to prevent misuse of technology.



It is not yet Outstanding because:
· Although pupils’ attitudes to all aspects of their learning are consistently positive, these positive attitudes are not yet having an outstanding impact on the educational progress they make. 

Quality of teaching, learning and assessment is Requires Improvement because:
· Teachers use effective planning to help pupils learn well. Time in lessons is used productively. Pupils focus well on their learning because teachers reinforce expectations for conduct and set clear tasks that challenge pupils. 
· In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning. 
· Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and know what they need to do to improve. 
· Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across the curriculum. For younger children in particular, the teaching of phonics is effective in enabling them to tackle unfamiliar words. 
· Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress. 

It is not yet Good.because:
· The quality of teaching is not yet consistently good or better in every classroom.




Effectiveness of leadership and management is Good because: 
· Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect and tolerance. The positive relationships between leaders, staff and pupils support the progress of all pupils at the school. 
· Leaders and governors are ambitious for all pupils and promote improvement effectively. The school’s actions to secure improvement in disadvantaged pupils’ progress are well focused and beginning to have an impact. 
· Leaders and governors have an accurate and comprehensive understanding of the quality of education at the school. This helps them plan, monitor and refine actions to improve all key aspects of the school’s work. 
· Leaders and governors use performance management effectively to improve teaching. They use accurate monitoring to identify and spread good practice across the school. 
· Teachers value the continuing professional development provided by the school. 
· Safeguarding is effective. 

It is not yet Outstanding because:
· The Good leadership has not yet led to Good teaching and learning and Good pupil outcomes.

Effectiveness of the early year’s provision is Good because: 
· Leaders and managers have an accurate picture of the strengths and weaknesses of the provision as a result of effective self-evaluation. The impact of concerted and effective action to improve provision, including the training and development of staff, can be seen in children’s achievement, which improved considerably in 2015.
· Leaders ensure that children’s needs are identified and give them the support they need, including through effective partnerships with external agencies and other providers. 
· Child protection policies and procedures are implemented consistently; practice is reviewed regularly and clearly evaluated. 
· The curriculum provides a broad range of interesting and demanding experiences that meet children’s needs and help them make progress towards the early learning goals. 
· The quality of teaching is good. 
· All adults have high expectations of children based on accurate assessment of children’s skills, knowledge and understanding when they join the school. 
· Children are motivated and interested in a broad range of activities and are keen learners. They listen carefully to adults and each other. 
· Children’s behaviour is good and shows that they feel safe. 

It is not yet Outstanding because: 
· Outcomes are not yet outstanding.

Safeguarding meets statutory requirements.

Overall effectiveness is Requires Improvement: Many aspects of what we saw at River View were good and some were outstanding. Clearly there has been a massive and ambitious change programme over the last year. Everything that has been put in place should lead to improved practice across the school, especially in teaching, learning and assessment and, ultimately, in outcomes. Indeed outcomes improved considerably in 2015 after several years when they were significantly negative. The school needs to focus its efforts over the next term on ensuring that the Y6 class receives the best possible preparation for SATs, as they have had only one year to benefit from everything that has been put in place. 

Not only have there been many changes in policies and practices, there have been many changes of staff. New staff bring new ideas and accept new practices readily, but they need time to absorb the new and ambitious educational environment and to establish themselves. This is especially true for NQTs. The school is committed to developing and training staff and to looking after their well-being, whilst still demanding a lot from them, but more needs to be done to ensure that the quality of teaching is good in every classroom. Senior and middle leaders must focus their efforts in classrooms. They are a hardworking, talented, motivated team who have the experience, ability and capacity to make this happen. If the school can develop the staff and embed the new initiatives, we believe it will get to Good and even beyond. We believe it is heading rapidly in the right direction.

Mike Osborne-Town
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